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Pupil premium strategy statement – Wilberfoss C of E 
Primary School 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 212  

(including 15 nursery 
children) 

Proportion (%) of pupil premium eligible pupils 5.6% (11 children) 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2025-2028 

Date this statement was published Dec 2025 

Date on which it will be reviewed Oct 2026 

Statement authorised by K Henderson, 
Headteacher 

Pupil premium lead M Brennan, Deputy Head 

Governor / Trustee lead C Chappell, Chair of 
Governors 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £19,960 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£19,960 
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Part A: Pupil premium strategy plan 

Statement of intent 

● At Wilberfoss CE Primary School we value the abilities and achievements of all 

our pupils. We are committed to providing each pupil with the best possible 

environment for learning, which in turn will lead to the best possible outcomes. 

We recognise that each child is unique and will have differing needs, which may 

well vary throughout their time in the school.  

● We have planned to spend our Pupil Premium funding on accelerating progress, 

moving our Pupil Premium children to at least age-related expectations. We 

believe in maximising the use of the pupil premium grant (PPG) by utilising a 

long-term strategy aligned to the School Development Plan. This enables us to 

implement a blend of short, medium and long-term interventions, and align pupil 

premium use with wider school improvements and improving readiness to learn. 

The Pupil Premium Grant and will be utilised to provide:  

● Quality First Teaching in the classroom environment for all children  

● Raise aspiration through a variety of programmes and activities.  

● Designated support for the pastoral needs of children.  

● Additional teaching and learning opportunities provided through curriculum 

enhancement.  

● Review same/next day intervention to ensure maximum impact. 

 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Social, emotional and mental health needs e.g. self-esteem, anxiety, 
resilience can have a significant effect on their overall progress. 

2 Lack of cultural capital limits experience and inhibits access to and engagement 
with the curriculum. 
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3 Assessments, observations, and discussions with pupils show that there are 
often gaps in knowledge and understanding for our disadvantaged pupils. This 
is evident from Nursery/Reception through to KS2. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1 Sustain and improve wellbeing for 
all pupils, including those that are 
disadvantaged. 

 

● ELSA in place for children with 
specific social and emotional 
needs.  

● Nurture room used for groups, 
with focussed intervention in 
consultation with parents. 

● Heart smart used across school to 
teach effective PSHE. 

● Whole school collective worship 
themes linked to school aims and 
vision, clarity in The Wilberfoss 
Way. 

● Strong adult relationships.  

● Relationships with families are 
positive and lead to good 
partnerships to support learning. 

● Weekly visits from Mind mental 
health and well-being practitioner 
(one to one sessions, group 
sessions etc) 

 

All children’s cultural capital is raised, 
including children who are disadvantaged. 

● Knowledge organisers used to 
highlight key vocabulary /dates 
/facts. Shared with parents/carers 
to reinforce at home. 

● Visitors, trips and Now Press Play 
help to widen children’s 
experiences. 

● Staff awareness and 
understanding of what cultural 
capital is and how small changes 
to teaching and learning can raise 
children’s cultural capital 

● Use of technology: Explore virtual 
tours of different countries, have 
video calls with children from other 
cultures, or use interactive maps 
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and stories to broaden their 
horizons. 

● Recognise and celebrate a variety 
of festivals, cultural events, and 
traditions from both the wider world 
and the children’s own community. 

● Provide opportunities for children 
to engage in new activities, such 
as trying new musical instruments, 
playing new games, accessing 
different clubs - Discounts or full 
payments to apply for trips, 
residential, music lessons, clubs 
after school etc. 

 

Children that have been identified to have 
gaps in their learning, will close gaps and 
make expected progress. 

● Use diagnostic assessments to 
pinpoint specific learning gaps 
(e.g., baseline tests, formative 
assessments, reading age tests). 

● Track progress regularly using 
assessment data and teacher 
observations. 

● Involve pupils in understanding 
their own learning goals through 
feedback and reflection. 

● Provide small-group or one-to-one 
support focusing on specific areas 
of need. 

● Use evidence-based intervention 
programs, such as Little Wandle 
targeted rapid support, Number 
Sense fluency program, and daily 
one to one reading. 

● Regularly review progress to 
measure impact and adjust 
support where needed. 

● Celebrate progress to boost 
motivation and self-esteem. 

● Use data to inform teaching, not 
just record outcomes — adapt 
lessons based on what works. 

● Engage parents and carers by 
sharing specific learning targets 
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and suggesting ways to support at 
home. 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £3700 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Provide training and 
support to ensure 
every teacher delivers 
high quality teaching 

 

CPD included, release 
time for key members 
of staff to QA - £1000 
(5 days/10 half days) 

EEF - The best available evidence 
indicates that great teaching is the 
most important lever schools have to 
improve pupil attainment. Ensuring 
every teacher is supported in 
delivering high-quality teaching is 
essential to achieving the best 
outcomes for all pupils, particularly 
the most disadvantaged among them. 

1,2,3 

We will fund teacher 
release time to embed 
key elements of 
guidance in school and 
to access Maths Hub 
resources and CPD 
(including Teaching for 
Mastery training). 

 

£1200 supply 
costings (6 days) 

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches:  

Mathematics_guidance: key stages 
1_and 2 

The EEF guidance is based on a 
range of the best available evidence:  

Improving Mathematics in Key Stages 
2 and 3 
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Strengthen the quality 
of teaching so that all 
pupils have equitable 
access to high-quality 
teaching through 
inclusive curriculum 
design and 
assessment as well as, 
developing knowledge 

EEF: The Tiered model and menu of 
approaches 

High quality teaching: 

Developing high quality teaching, 
assessment and a curriculum which 
responds to the needs of the pupils. 

 

1,2,3 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
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and understanding of 
adaptive teaching 
strategies.  

TDM 
time/disaggregated 
time 

Professional development on 
evidence-based approaches. 

 

Whole staff Little 
Wandle training (new 
phonics scheme), peer 
coaching and drop in 
sessions to share best 
practice, regular 
assessments to track 
progress and highlight 
gaps for intervention 
and catch up. 

 

Release time for 
training and release 
time for English Lead - 
£1500 

EEF - Phonics - Key findings 

Phonics has a positive impact on 
average (+5 months) with extensive 
evidence and is an important 
component in the development of 
early reading skills particularly for 
children from disadvantaged 
backgrounds. 

3 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £14,873 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support.  

 

Intervention cover 
release TBC – 
estimated £1000 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been 
shown to be more effective when 
delivered as regular sessions over a 
period up to 12 weeks: 

Phonics | Teaching and Learning 
Toolkit | EEF 

3 

SENDCO and PP lead 
to monitor, assess 
and develop 
interventions for those 
children who are PP 
and SEND.  

 

EEF - When professionals adopt a 
joint up approach expertise and 
information can be shared to support 
children most effectively. In turn 
support and guidance can be 
provided to staff members to ensure 

3 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Regular check-ins 
between parents and 
PP lead and/or 
SENDCo to discuss 
attainment, progress 
and wellbeing and 
receive input from 
parents. 

 

Release time for 
SENCO £1000 (10 half 
days) 

that intervention provided is relevant, 
effective and meaningful.  

 
EEF Parental Engagement study – 
providing practical activities for 
parents to support learning at home 
and through providing communication 
about how they can be involved is 
likely to have a positive impact. There 
is an established link between the 
home learning environment at all ages 
and children’s performance at school. 

 

1,2,3 

Same and next day 
interventions delivered 
by teacher/teaching 
assistant to keep 
children on track and 
address any gaps in 
learning 

 

TA costings 11.5 
hours per week 
across all year 
groups - £8081 

EEF: The tiered model and menu of 
approaches  

Targeted academic support: 

Teaching assistant deployment and 
interventions 

Targeted interventions to support 
language development, literacy and 
numeracy  

Targeted interventions and resources 
to meet the specific needs of 
disadvantaged pupils with SEND 
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Reading interventions 
to take place regularly 

 

 

TA costings 6 hours 
per week across Y1-
6 - £5216 

Higher attainment in reading 
indicates better life chances and 
allows greater access to the wider 
curriculum.  Reading a wide variety 
of genres will support vocabulary 
acquisition and comprehension. 

EEF: The tiered model and menu of 
approaches  

Targeted academic support: 

Teaching assistant deployment and 
interventions 
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1:1 pupil progress 
meetings with 
teachers and the 
headteacher/DHT/AH
T 

Teacher release 
covered by HLTA 3 
x annually - £576  

Time for ongoing professional 
dialogue regarding further support for 
children. There is a collective 
responsibility for PP children’s 
progress. In order to make 
accelerated progress, staff will know 
who they are, their barriers to 
learning and any strategies needed 
to meet their educational and 
emotional needs. 

3 
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EEF: The tiered model and menu of 
approaches  

High quality Teaching: 

Developing high quality teaching, 
assessment and a curriculum which 
responds to the needs of the pupil. 

 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £4975 minimum 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Provision of ELSA 
sessions and 
associated resources 

Release for 3 x 
ELSAs 2 hours per 
week each over the 
year - £4975 

EEF toolkit identifies social and 
emotional learning as having an 
identifiable and significant impact on 
attitudes to learning, social 
relationships in school, and pupil 
progress. 

1 

Provide opportunities 
for enrichment 
activities including 
sports, arts and music 
lessons, and school 
trips, to broaden 
pupils' experiences 
and aspirations as 
well as increasing 
engagement. 

TBC 

EEF toolkit identifies extracurricular 
activities as an important part of 
education in their own right. These 
approaches may increase 
engagement in learning. 

1, 2 

 

Total budgeted cost: £ 23,548 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Key Results 2024-25 

 

● 2 disadvantaged pupils in Year 6. 50% achieved at least expected in RWM. 

● No disadvantaged pupils in Year 1. 

● 3 disadvantaged pupils in Year 2. 100% achieved at least the expected standard in 

RWM. 

● No disadvantaged pupils in EYFS. 

Interventions and support in place 

➔ Parents informed of what interventions are in place at school and how they can 

support them at home  

➔ Phonics sessions continued to be delivered daily from F2 – Year 3 with daily 

reading sessions in KS2 

➔ Daily Maths fluency sessions (Mastering Number F2-Y2 and Number Sense 

Times Table Facts KS2) 

➔ SENCO continued professional development and working towards NPQSENCO 

qualification. 

➔ ELSAs continued to attend regular supervision meetings to share best practise 
with one another. 

➔ A Mind practitioner delivered whole class, group and individual sessions to meet 
mental health and wellbeing needs for pupils. 

➔ An extra member of staff received ELSA training and is able to deliver sessions 
to allow for more children to be seen. 

➔ Visitors, trips and events organised to widen children’s experiences. 

➔ Payment of educational visits, residentials, clubs after school etc offered to 

children who are disadvantaged. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 

N/A N/A 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

Each service pupil child has an individual passport to success with identified needs and 

what will be put in place to support this need.  This varies depending on the child 

however can encompass achievement, well-being and transition. 

The impact of that spending on service pupil premium eligible pupils 

The impact is that the unique need of each individual child is met. E.g. Poor peer 

relationships- ELSA intervention in place – improved peer relationships and well-being 

improved. 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, implementation and evaluation, or other 

activity that you are delivering to support disadvantaged pupils that is not dependent on 

pupil premium funding. 

 


